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ABSTRACT 


The in-service teacher training programme covered various pedagogical issues, including content and methodology, aimed to improve teaching-learning transactions 
in classrooms and learning processes in schools but the satisfaction of teachers from these training programmes is of utmost importance. Present paper studies the 
perceptions of teachers towards the quality of in-service teacher training programme in Punjab. A sample of 237 primary school teachers from 80 schools of 10 districts 
(5 high literacy rate and 5 low literacy rate) based on the census of 2011 (Punjab) was taken randomly for the study. Data was collected using the self-constructed In- 
service teacher training programme's quality assessment scale. The results of the present study revealed overall positive perceptions of teachers towards the quality of 
in-service teacher training programmes and do not find any difference in the perception of teachers towards in-service teacher training programmes on the bases of 


gender as well as with respect to literacy status. 
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INTRODUCTION: 

In-service teacher training is necessary to keep the attention focused on the need 
for improved quality of educational outcome through better performance and 
helps in maintaining an environment that would facilitate the quality learning in 
schools through teachers' own commitment. Another important feature of the in- 
service teacher training programmes is the partnership between government bod- 
ies and non- governmental organizations (NGOs) with field experience in 
teacher training. National Knowledge Commission (2007) stressed the need to 
strengthen the teaching community qualitatively and recommended more incen- 
tives for qualified and committed teachers; no to Non-teaching official duties the 
teaching process; development of forums to exchange ideas, information, and 
experiences, including a web-based portal; improvement in pre-service training 
in both public and private institutions; expansion of systems for in-service train- 
ing. Similarly, Teacher training under SSA emphasizes child-centered pedagogy 
and activity-based teaching-learning. NCERT has prepared guidelines for in- 
service teacher training under SSA that has been shared with all states (NCERT, 
2007). The SSA framework gave more emphasis to practical classroom-related 
teacher training by providing for a maximum of ten days institutional training at 
BRCs level, and another ten days specifically at cluster/ school level in order to 
ensure follow-up, peer learning and experience practical classroom transactions 
(SSA). Omar (2014) discussed that few factors that contribute towards the effec- 
tiveness of in-service training are the role of administrator, attitudes of teachers, 
training needs and strategies in conducting in-service training. Several NGOs, 
including multi-lateral organizations, support various interventions, including 
in-service training activities (MHRD, 2016). Agarwal and Kamlesrao (1997) 
found that a considerable amount of content was not transacted in the training 
programmes. Chakrabarty and Bagchi (2005) assessed that the in-service train- 
ing programme was not effective in orienting the teachers towards the need for 
closing the intergroup disparities. Many of the teachers suspected its applicabil- 
ity in unfavourable classrooms. Mahanta and Barua (2008) observed that the In- 
service training organized by elementary teacher training institutes did not make 
any distinguishable impact. Lingam (2012) revealed that the beginning teachers 
were generally positive about their training programme. Surapuramath (2012) 
concluded that there was no significant difference between the attitude of rural 
and urban, male and female teachers' attitude towards in-service training pro- 
grams of SSA. Uysal (2012) indicated that although the teachers' attitudes are 
positive towards the course in general, the program had limitations in terms of its 
planning and evaluation phases and its impact on teachers' practices. Yadav 
(2012) revealed there is a need to organize training programmes for resource per- 
sons where focus should be on practicing training skills including use of ICT; eas- 
ily understandable language of the training package; monthly meeting for teach- 
ers; and the performance of teachers should be evaluated for providing feedback 
and improving follow- up. Safi (2014) illustrated that both male and female 
teachers have the same perception of trainers’ qualifications. Lack of profes- 
sional trainers was another issue toward the effective implementation of the 
programme. Thecla (2016) revealed that training and retraining enhanced teach- 
ers' productivity to a great extent. It also revealed that the perception of males and 
females differed on the impact of training and retraining on teachers' productiv- 
ity. Kusum (2016) found no significant difference between the attitude of rural 
and urban Elementary School teachers towards Sarva Shiksha Abhiyan. There 
was a significant difference between the attitude of male and female Elementary 
School teachers towards Sarva Shiksha Abhiyan. Nikhat and Khan (2017) 
showed that in-service training specially refresher courses are responsible for the 
improvement in the quality of teaching in senior secondary school teachers of 


Aligarh district. Sedega, Mishiwo, Seddoh and Dorkenoo (2019) revealed that 
the programmes organized for teachers are adequate and very effective with 
regards to teaching and learning in the district. 


OBJECTIVES OF THE STUDY: 

The study was designed to attain the following objectives: 

¢ To study the perceptions of teachers towards the quality of in-service teacher 
training programme's in relation to quality-related interventions under 
Sarva-Shiksha-Abhiyan in Punjab. 


¢ To compare the perceptions of teachers towards the quality of in-service 
teacher-training programme's w.r.t. gender under Sarva-Shiksha-Abhiyan in 
Punjab. 


¢ To compare the perceptions of teachers towards the quality of in-service 
teacher-training programme's w.r.t. literacy status under Sarva-Shiksha- 
Abhiyan in Punjab. 


HYPOTHESES: 

¢ H0. There exists no significant effect of quality-related interventions under 
Sarva- Shiksha- Abhiyan on the perceptions of teachers towards the quality 
of in-service teacher training programmes in Punjab. 


¢ H,0. There exists no significant difference in teachers' perceptions towards 
the quality of in-service teacher training programmes with respect to gender 
in relation to quality-related interventions under Sarva-Shiksha-Abhiyan in 
Punjab. 


¢ H,0. There exists no significant difference in perceptions of teachers of high 
and low literacy rate districts towards the quality of in-service teacher train- 
ing programmes in relation to quality-related interventions under Sarva- 
Shiksha-Abhiyan in Punjab. 


METHODS AND PROCEDURE: 
It incorporates the design of the study, sample, tools used for the data collection 
and statistical technique employed to analyze the data. 


Design of the study: 

The descriptive survey method was used for investigation. Teachers' perceptions 
about in-service training programme's quality were assessed by closed-ended 
questionnaires to have a deeper understanding of the Sarva-Shiksha-Abhiyan 
interventions. 


Sample: 

For the present study, 10 districts were selected, 5 districts having high literacy 
rate and 5 districts having low literacy rate as per Census report, 2011 of Punjab. 
Further from each district 2 educational blocks were selected randomly and from 
these blocks, four primary schools were randomly selected. The study was con- 
ducted on a randomly selected sample of 80 primary schools of Punjab. Sample 
of the study comprised 237 primary teachers. 


Data Collection Tools: 
¢ In-Service Teacher Training Programme's Quality Assessment Scale (devel- 
oped by the investigator). 
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Descriptive Analysis of Perceptions of Teachers towards Quality of In- 
Service Teacher Training Programme: 
The mean, standard deviation, skewness and kurtosis on total scores and on six 


dimensions related to perceptions of teachers towards the quality of in-service 
teacher training programme was calculated and presented in table 1. 


Table 1: Descriptive Analysis of Scores of Teachers on In-Service Teacher Training Programme and its various Dimensions 





























WETEr L(y Mean Standard Deviation Skewness Standard Error Kurtosis NIEVIUEV MO OK) y 
In- Service training 142 158 -.094 lS 
Training Curriculum 18.05 PAOS -.051 158 -.544 Bld 
Training Environment 22.95 3.56 ED) 158 -.671 lS 
Role of Resource Persons 34.01 4.89 235 158 -.152 Bills) 
Participation of Trainees S125 5.84 -1.080 158 3.269 Bl 
Role of Trainees DSS) 4.24 -.171 158 -.104 Sills) 
Evaluation of Training and Behaviour Change 18.31 3.56 -.264 158 -.146 SUS) 




















From table 1., the mean for the total sample is 156.14 and the standard deviation 
is 19.43. Skewness value of .142 and (SE=.158), z- value of skewness came out 
to be 0.898, which was neither below -1.96 nor above +1.96, it showed that the 
data was slightly +ve skewed; and kurtosis value of -.094 and (SE=.315), z- value 
of kurtosis came out to be -0.298, which was neither below -2.58 nor above 
+2.58, it showed that the data was slightly platykurtic, although the distribution 
was approximately normal. 


For further checking the normality of data Kolmogorov- Smirnov statistic with a 
Lilliefors significance correction and a Shapiro- Wilk statistic was computed. 
The results of the test are presented in table 2. 


Table 2: Kolmogorov- Smirnov and Shapiro- Wilk Test of Normality for 
Perceptions of Teachers towards Quality of In-Service Teacher Training 
Programme 





Perceptions of Teachers Kolmogoroy- Smirnov) Shapiro- Wilk 


towards Quality of In-Service) Statistic) df | Sig. |Statistic| df | Sig. 
Teacher Training Programme Jy, | 237 | 062 | 991 1237] .145 
















From table 2, significant value (p-value) for Kolmogorov- Smirnov (.062) and 
Shapiro- Wilk test (.145), which was higher than 0.05, which showed that there 
was a Statistically non-significant result and the distribution was normal. So, it 
can be inferred that dependent variable perceptions of teachers towards the qual- 
ity of in-service teacher training programme were normally distributed; hence, 
parametric tests were used to analyze the data. 


Analysis of Teachers' Responses on Various Dimensions of In-Service 
Teacher Training Programme's Quality Assessment Scale: 

In-service teacher training programme's quality assessment scale is a Likert type 
scale. A mean score of 3.5 or above would indicate a high perception of teachers 
towards in-service teacher training programme's quality; a mean score below 3.5 
up to 3 would indicate average perception of teachers towards in-service teacher 
training programme's quality and mean score below 3 would indicate a low per- 
ception of teachers towards in-service teacher training programme. The total 
scores on the perception of teachers towards the in-service teacher training 
programme's quality are presented in table 3. 


Dimensions of In-Service Teacher Training Programme's Quality Assessment Scale 

























































































D-I Training Curriculum 3.61 
1 Training program was developed by looking after the teachers! needs. 3512 

2 The training module and the material were thoroughly tested before implementation. 3.60 

3 In the training program, information about various technologies and other supporting material was given. 3.86 
4* There was no combination of written work and experimentation in the training program. 3.43 
S* There was no participation of teachers in preparation of training modules and material. 3.44 
D- II Training Environment 3.82 
6 At the time of training, objectives of training were explained to resource persons and trainees. 3.86 

W During training, material and social conditions were helpful for training. 3.84 

8 There was a good system of air and light in the training room. 4.07 

) During training television, computers and other technologies were available. 3.58) 
10 The teaching-learning material prepared by trainees was displayed in the training room. 3.87 
1% Teaching-learning materials required for training were not available. 3,72 
D- Il Role of Resource Persons 37 
[2a Resource persons were not expert in their subject. 3.48 
13 Resource persons had attended courses for training of the elementary teachers. 3.86 
14 Resource persons had the ability to use different training methods. Bl 
Is Resource persons were not aware about the education system of Punjab. 313) 
16 Resource persons were aware of training modules and materials. 3.87 
17 Resource persons shared their experience and material with trainees. 4.01 
18 Resource persons were well prepared for the training. 3.85 
[OF Resource persons used only lecture method for training. 3.60 
20 Resource persons examined the needs of trainees and provided the right information when needed. 3.70 
D-IV Participation of Trainees 3.72 
21 During training all trainees had an equal opportunity for participation. 3.84 
De There was active participation of trainees in training process. 3.96 
23% At time of training, trainees experience was not used. 18 
24* During training, there was less time for trainees' participation in activities. 3.551 
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Die Trainees did not help each other during training. 3.65 
26 Trainees were paid equal attention without discrimination of gender and caste. 319) 
ath Communication between resource persons and trainees was not effective. 3.508) 
28 Resource persons were ready to help trainees during training. 3.05 
29 Opportunities for the discussion related to the solution of the problems in different subjects were provided. 3.85 
30 Full attention was paid to the suggestions given by trainees. BE) 
D-V Role of Trainees 3.65 
31 Trainees were aware of the purpose of training. 3.48 
Ble Before training expectations of trainees were not tested. 32)Il 
Bog Trainees did not get the opportunities to connect their education with real life. 3.48 
34 Trainees were interested and excited to learn. 3.99 
35 The trainees were involved in the progress of the learning process. 4.01 
36 Trainees did not consider training work as a burden. 4.00 
Bie Trainees were not interested in using the given knowledge in the class. 3.41 
D- VI Evaluation of Training and Behaviour Change 3.66 
Bom Assessment of trainees was not done at the end of the programme. 3.28 
39 There were arrangements for the follow- up of trainees after training. 3.68 
40 The training program has increased the teaching skills of trainees. 318) 
41 The training program has helped in enhancing knowledge and competence of trainees. 3.83 
42 | Resource persons provided feedback upon assessing the trainees' performance. 3.78 
*Negative items 








Table 3. shows mean scores of the teachers for total scores on perceptions of 
teachers towards the quality of in-service teacher training programme's on differ- 
ent dimensions of scale. An examination of results showed that the teachers 
responded positively on most of the items of in-service teacher training 
programme's quality assessment scale and the total mean score on the scale has 
come out to be 3.71. 


Hence, null hypothesis H,0, stating that there exists no significant effect of qual- 
ity-related interventions under Sarva- Shiksha- Abhiyan on the perceptions of 
teachers towards the quality of in-service teacher training programmes in Punjab 
rejected. The findings revealed that the teachers had positive perceptions 
towards the quality of in-service teacher training programmes. The results of the 
present study are in agreement with the study of Lingam (2012), Nikhat and 
Khan (2017) and Sedega, Mishiwo, Seddoh and Dorkenoo (2019) but in contrast 
with Agarwal and Kamlesrao (1997), Chakarbarty and Bagchi (2005) and 
Mahanta and Barua (2008). 


The dimension wise interpretation of results is presented as follows: 

¢ Training Curriculum: The total mean scores on training curriculum has 
come out to be 3.61, which shows that teachers were highly satisfied with the 
training curriculum of the in-service teacher training programme. The mean 
scores on different components of the training curriculum pointed out that 
teachers felt that the training programme was developed by looking after the 
teacher's needs and training modules and materials were thoroughly tested 
before implementing. Teachers reported that information about various tech- 
nologies and other supporting materials given to the teachers in the training 
programme. Teachers were not sure about the combination of written work 
and experimentation in the training programme and, they were undecided 
about teacher participation in training modules and material preparation. 


¢ Training Environment: The total mean score on the dimension of the train- 
ing environment has come out to be 3.82, which shows that the teachers were 
satisfied with the training environment of the in-service teacher training 
programme. The mean score on different components of the training envi- 
ronment showed that the objectives of the training were explained to the 
resource persons and trainees. They responded that during training, material 
and social conditions were helpful for training and there was a good system 
of air and light in the training room. During training television, computers 
and other technologies were available and teaching- learning material pre- 
pared by trainees was displayed in the training room. The teaching-learning 
material required for the training was also available in the in-service teacher 
training programme centers. 


* Role of Resource Persons: The total mean score on the dimension of the 
role of resource persons has come out to be 3.77, which shows that teachers 
were satisfied with the role of resource persons. The mean score on different 
components of the role of resource persons indicated that resource persons 
were experts in their subjects, and they had attended the course for training 
the elementary teachers. Teachers responded that resource persons had the 
ability to use different training methods and they were aware of the educa- 
tion system of Punjab. Teachers reported that resource persons were aware of 
training modules and materials. Teachers perceived that resource persons 
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shared their experience and materials with trainees and were well prepared 
for training and instead of using only lecture method they used other meth- 
ods of training also. As per teachers, resource persons also examine the needs 
of trainees and provide the right kind of information when needed. 


¢ Participation of Trainees: The total mean score on the dimension of partici- 
pation of trainees came out to be 3.72, which shows that there was active par- 
ticipation of trainees in the in-service teacher training programme. The mean 
scores on different components of participation of trainees' dimension show 
that during training all trainees had equal opportunities for participation and 
there was active participation of trainees in the training process. Teachers 
reported that at the time of training, trainees’ experience was used and there 
was enough time for trainees’ participation in activities. All the trainees 
helped each other during training and equal attention was paid without dis- 
crimination of gender and caste. Teachers responded that there was effective 
communication between resource persons and trainees. Teachers also 
responded that trainers were ready to help trainees during training; opportu- 
nities for discussion related to the solution of the problems in different sub- 
jects were provided but teachers were undecided about the attention paid to 
the suggestions given by trainees. 


* Role of Trainees: The total mean score on the dimension of the role of train- 
ees came out to be 3.65, which shows that trainees had a positive perception 
of the in-service teacher training programme. The mean scores on different 
components of the role of teacher dimension show that trainees were unde- 
cided about their awareness towards the purpose of training, they reported 
that before training expectations of trainees were not tested, even they were 
also undecided whether trainees got the opportunity to connect their educa- 
tion with real life. Trainees were interested and excited to learn and were 
involved in the progress of the learning process. Trainees did not consider 
training work as a burden, but they were undecided about using the given 
knowledge in the class. 


¢ Evaluation of Training and Behaviour Change: The total mean score on 
the dimension of evaluation of training and behaviour change came out to be 
3.66, which shows that in-service teacher training programme had provided 
the opportunity for evaluation of training and behavior change to the teacher. 
The mean score on different components of evaluation of training and 
behavior change showed that teachers were undecided about the assessment 
of trainees at the end of the programme, but they responded that there were 
arrangements for the follow- up of trainees after training. Teachers replied 
that the training program has increased their teaching skills and helped them 
in enhancing knowledge and competence. Teachers responded that resource 
persons also provided feedback after assessing the trainees' performance. 


Analysis of Teachers' Perceptions towards Quality of In-Service Teacher 
Training Programme in relation to Gender: 

To analyze teachers' perception towards the quality of in-service teacher training 
programme in relation to gender, the independent sample t-test was used for test- 
ing the differences between the means of two independent groups. The result of 
independent sample t-test for teachers' perceptions towards the quality of in- 
service teacher training programme in relation to gender is presented in table 4. 
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Gender N 





Perceptions of Teachers Towards Quality of In- 
service Teacher Training Programme 





Table 4: Independent Sample t-test for Perceptions of Female and Male Teachers towards Quality of In-Service Teacher Training Programme 
Mean SD 


fFemie 155 sas at 882 


SEM SED 





t- value} Sig. df Remarks 










Not significant 








It is clear from table 4., that t- ratio value is 1.399 at 235 degrees of freedom 
which was not significant even at 0.05 level of significance p> 0.05 (.163). Itmay 
be inferred from the independent sample t-test table that there was no significant 
difference in the teachers' perceptions towards the quality of in-service teacher 
training programme with respect to gender, as the calculated value was lower 
than the table value. 


Hence, null hypothesis H20, stating there exists no significant difference in 
teachers' perceptions towards the quality of in-service teacher training 
programme's with respect to gender in relation to quality-related interventions 


under Sarva- Shiksha- Abhiyan in Punjab was accepted. It showed that male and 
female teachers have equal perceptions towards the quality of in-service teacher 
training programme in relation to Sarva- Shiksha- Abhiyan interventions in 
Punjab. 


The results of the present study agree with the studies of Surapuramath (2012); 
Uysal (2012); and Safi (2014) who also reported that teachers had equal percep- 
tions towards in-service training programme. The present study contrasted with 
the study of Thecla (2016) who revealed that male and female teachers differed 
on the impact training on teachers. 
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v 80 
= 
x 60 
40 
Oo ~ asl — all afl ~~“ 
Perceptions Training Training Role of Participation Role of Evaluation of 
of teachers Curriculum Environment Resource of Trainees Training and 
towards Persons Trainees Behaviour 
quality of in- Change 
service 
teacher 
training 
programme | tI L | | | | 
@ Female 157.43 18.08 23.2 34.32 37.72 25.52 18.59 
@ Male 153.72 18 22.48 33.44 36.37 25.67 17.77 
Figure 1: Bar Diagram on Mean Scores on Perceptions of Female and Male Teachers towards Quality of In-Service Teacher Training Programme and 
its Dimensions 








From figure 1., the mean score on the perceptions of teachers towards the quality 
of the in-service training programme of female teachers (157.43) was higher than 
the male teachers (153.72). It also showed that perceptions of female teachers on 
different dimensions of scale i.e. training curriculum, training environment, role 
of resource persons, participation of trainees and evaluation of training and 
behaviour change was higher as compared to male teachers, except on the dimen- 
sions of role of trainees, where the male teachers scored higher than female 
teachers. 


Analysis of Teachers' Perception towards Quality of In-Service Teacher 
Training Programme in relation to Literacy Status of Districts: 

To compare teachers' perceptions towards the quality of in-service teacher train- 
ing programme in relation to literacy status of districts, the independent sample t- 
test was used for testing the differences between the means of two independent 
groups. The result of independent sample t-test for teachers' perception towards 
the quality of in-service teacher training programme in relation to literacy status 
of districts is presented in table 5. 





Table 5: Independent Sample t-test for Perceptions of Teachers belonging to High and Low Literacy Rate Districts towards Quality of In-Service 
Teacher Training Programme 


Districts 


Perceptions of Teachers towards Quality of 
In-Service Teacher Training Programme 


High Literacy Rate Districts 


N Mean | SD 


SEM | SED | t- value | Sig. df Remarks 








Low Literacy Rate Districts 





235 | Not significant 

















It is clear from table 5., that t- ratio value was .346 at 235 degrees of freedom 
which was not significant even at 0.05 level of significance p> 0.05 (.729). It may 
be inferred from the independent sample t-test table that there was no significant 
difference in the teachers' perception towards the quality of in-service teacher 
training programme with respect to literacy status of districts, as the calculated 
value is lower than the table value. 


Hence, null hypothesis H,0, stating there exists no significant difference in per- 
ceptions of teachers of high and low literacy rate districts towards the quality of 
in-service teacher training programmes in relation to quality-related interven- 


tions under Sarva- Shiksha- Abhiyan in Punjab was accepted. It showed that 
teachers belonging to high and low literacy rate districts have similar perception 
towards quality of in-service teacher training programme in relation to Sarva- 
Shiksha- Abhiyan intervention in Punjab. 


The results of the present study are in consensus with the study of Surapuramath 
(2012); and Kusum (2016) who found no significant difference between the atti- 
tudes of teachers towards in-service teacher training programme from different 
areas. 
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@ High Literacy Rate 155.67 17.91 23.16 33.99 | 36.97 25.29 18.35 
@ Low Literacy Rate 156.55 18.17 22.76 34.03 | 37.5 25.81 18.28 
Figure 2: Bar Diagram Showing Total Mean Scores on Perceptions of Teachers' of High and Low Literacy Rate Districts towards Quality of In-Service 
Teacher Training Programme and its Dimensions 








From figure 2., the mean score on the teachers' perceptions towards quality of in- 
service teacher training programme from low literacy rate districts (156.55) was 
higher than the teachers from high literacy rate districts (155.67). It also showed 
that teachers' from low literacy rate districts scored higher on dimensions of 
training curriculum, the role of resource persons, participation of trainees and 
role of trainees; while teachers from high literacy rate districts showed higher 
mean scores on training environment and evaluation of training and behaviour 
change. 


As no significant difference is found in the perceptions of male and female teach- 
ers and teachers belonging to high and low literacy rate districts towards the qual- 
ity of in-service teacher training programme, it indicates that in-service teacher 
training programme is organized in similar conditions in the whole state of 
Punjab for all teachers. 


RESULTS AND DISCUSSION: 

Findings of the study: 

¢ The quality-related interventions under Sarva- Shiksha- Abhiyan had a sig- 
nificant effect on the perceptions of teachers towards the quality of in- 
service teacher training programme in Punjab, as due to SSA interventions, 
the perceptions of teachers towards the quality of in-service teacher training 
programme has improved. 


* The primary school teachers were having high perceptions of teachers 
towards the quality of in-service teacher training programme on the dimen- 
sions of training curriculum, training environment, the role of resource per- 
sons, participation of trainees, role of trainees and evaluation of training and 
behaviour change. 


¢ The perceptions of primary school teachers towards the quality of in-service 
teacher training programme with respect to gender in relation to quality- 
related intervention under Sarva- Shiksha- Abhiyan in Punjab was not sig- 
nificantly different. 


¢ The perceptions of primary school teachers of high and low literacy rate dis- 
tricts towards quality of in-service teacher training programme in relation to 
quality-related intervention under Sarva- Shiksha- Abhiyan in Punjab was 
not significantly different. 


Educational implications of the results of the study: 

The present study has wide applications in education that are as follows: 

1. The results of the present study indicated that perceptions of teachers 
towards the quality of in-service teacher training programmes have 
increased, in relation to Sarva- Shiksha- Abhiyan interventions in Punjab, so 
the policymakers should prepare more plans related to such kind of interven- 
tions ona broader scale. 


N 


The results of the present study can be used for the next policy planning for 
teachers. 


3. As the perceptions of teachers towards the quality of in-service teacher train- 
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ing programmes have increased, more interventions of such kind in future 
should be planned for the overall quality of education system. 


Suggestions for further research studies: 
Hence, some suggestions in the continuity of this research endeavor are laid 
down for further research. 


¢ The variable like experience and other demographic variables can be cov- 
ered in future research studies. 


¢ The present study was to a larger extent quantitative in nature. Some qualita- 
tive studies on the functioning of schools, in-service training programmes, 
and various other interventions can be undertaken in future researches. 
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